Assessment Policy

Principles of the University’s assessment policy:

1. To ensure that fair assessment is integrated with a dynamic learning and teaching process; 

2. To promote and enhance student learning by providing the student with continuous, motivating and constructive feedback which helps the student improve their performance and achievement;  

3. To evaluate the student’s knowledge, understanding, abilities or skills;

4. To ensure that a mark or grade consistently allows a student's performance to be established;
5. To publicise and use clear assessment criteria and, where appropriate,

marking schemes, to ensure that marking is carried out fairly and consistently across all subjects;
6. To enable the wider public, including employers, to know that the student has attained an appropriate level of achievement that reflects the academic standards set by the University; 

7. To ensure that the standard for each award and award element is set and maintained at the appropriate level, and that student performance is properly judged against this;

8. To ensure that assessment is clear, legitimate, and consistent;

9. To ensure that assessment is conducted with attention, integrity and with due regard for security.
Achieving the principles of the University policy through:

1. Providing adequate opportunity for students to apply formative feedback (from staff or peers) to improve their performance in the next assessment;

2. Ensuring that feedback is legible and clear;

3. Providing appropriate and timely feedback to students on assessed work (including on examinations) in a way that promotes learning and facilitates improvement but does not increase the burden of assessment, and relates to clear criteria;

4. Where possible, to coordinate assessment deadlines, including re-sits, especially where students are studying several subjects in parallel and/or taking joint programmes, to avoid clashes and excessive assessment burdens for students and staff thus ensuring appropriate frequency and regularity;

5. Ensuring that the amount and timing of assessment enables effective and appropriate measurement of students' achievement of intended learning outcomes;

6. Evaluating the extent to which assessment tasks and associated criteria are effective in measuring student achievement of the intended learning outcomes of modules and courses;

7. Designing assessments that reduce opportunities for cheating (ie providing adequate opportunity for students to undertake assessment which is demonstrably their own work, such as an examination or similar);

8. Promoting the diversity of assessment practice within subjects and requiring and enabling students to demonstrate their capabilities and achievements within each module or course;

9. Encouraging the development of feedback that is flexible and suited to students’ needs. 

10. Encouraging students to adopt good academic conduct in respect of assessments and ensure they are aware of their responsibilities.

Glossary

Assessment criteria: Based on the intended learning outcomes for the work being assessed, the knowledge, understanding and skills markers expect a student to display in the assessment task and which must be utilised in marking the work.

Authentic assessment: is about designing credible tasks that require students to utilise prior knowledge, recent learning and relevant skills to tackle complex ‘real world’ problems (Di Martino 2007). The concept has an appeal to higher education programmes that seek to equip students with the transferable skills that employers increasingly demand of graduates. Although it formed a focus for discussion among educational professionals throughout the 1990’s, the adoption of ‘authentic assessment’ approaches in HE remains rather patchy (Herrington and Herrington 2006), not least because of the many challenges it presents to the designers of assessment tasks (Wiggins, 1996). Foremost among these is how to ensure ‘fidelity to the real world ways in which knowledge is used in the disciple or field of study’ (Macllellan, 2004:21). There are some excellent documented examples of authentic assessment practice in laboratory-based sciences (Bailey, 2005), psychology (MacAndrew and Edwards, 2002) teacher education (Moss and Godhino, 2005) and business studies (Southern and Barr, 2002). There may well be others. Nobody is suggesting that this approach should dominate, but it ought to be part of a diverse, innovative and ‘employment-focussed’ BSU assessment regime. 

Bailey, P (2005) ‘The poor Raymond’ investigation: a team exercise to inspire new students’, in Proceedings of the Science Teaching and Learning Conference 2005, pp. 53-8

Diagnostic assessment is used to show a learner's preparedness for a module or programme and identifies, for the learner and the teacher, any strengths and potential gaps in knowledge, understanding and skills expected at the start of the programme, or other possible problems. Particular strengths may lead to a formal consideration of accreditation of prior learning.

Formative assessment has a developmental purpose and is designed to help learners learn more effectively by giving them feedback on their performance and on how it can be improved and/or maintained. Reflective practice by students sometimes contributes to formative assessment.

Summative assessment is used to indicate the extent of a learner's success in meeting the assessment criteria used to gauge the intended learning outcomes of a module or programme.

Synoptic assessment: An assessment that encourages students to combine elements of their learning from different parts of a programme and to show their accumulated knowledge and understanding of a topic or subject area. A synoptic assessment normally enables students to show their ability to integrate and apply their skills, knowledge and understanding with breadth and depth in the subject. It can help to test a student's capability of applying the knowledge and understanding gained in one part of a programme to increase their understanding in other parts of the programme, or across the programme as a whole.

Assessment methods
	Type

	Indicative – summative 

	Tutor-marked unseen examinations under controlled conditions

	Tutor-marked open book examinations under controlled conditions

	Tutor-marked examinations under controlled conditions for which the question papers are issued in advance

	Tutor-marked practical laboratory examinations under controlled conditions

	Tutor-marked group assignments including projects, reports, portfolios

	Tutor-marked group assignments including case studies, problem-solving exercises, design tasks, fieldwork

	Tutor-marked group assignments including learning logs, diaries,  mapping exercises, notebooks

	Tutor-marked group assignments including presentations, exhibitions, poster displays

	Tutor-marked individual assignments including projects, reports, portfolios and essays

	Tutor-marked individual assignments including case studies, problem-solving exercises, design tasks, fieldwork

	Tutor-marked individual assignments including learning logs, diaries,   mapping exercises, notebooks

	Tutor-marked individual assignments including presentations, exhibitions, poster displays

	Tutor-marked synoptic examinations, projects and dissertations

	Multiple choice tests

	Cloze tests (requiring the insertion of key terms or concepts to demonstrate understanding)

	Computer-based assessment online

	Computer-assisted assessment via optical mark or character reading technology

	Indicative – formative 

	Negotiated learning contracts

	Work-based assessment

	Placement assessment

	Simulation exercises, in-tray exercises
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