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[bookmark: _Toc160528135]Bath Spa University: Decolonisation Toolkit

This toolkit is designed for use by Bath Spa University (BSU) staff to help them in decolonising their teaching and learning. It comprises three main sections:
· Section 1 provides an accessible introduction to decolonisation and BSU’s activities and priorities in this area.
· Section 2 provides practical guidance for BSU staff on how to start the process of decolonising their teaching, learning and curricula. This could be regarded as a series of topics to think about either when designing a curriculum (e.g. a module or a programme), or ongoing enhancements to an existing curriculum.
· Section 3 provides a table to help BSU staff reflect on their curriculum (e.g. a module or a programme). This is intended to help staff articulate areas of good practice, as well as identify additional ways decolonisation could be explored.
Further support regarding decolonisation is available on our Teaching Expertise Guide, under Decolonisation, and in the final section of this document which provides signposts to further resources. BSU’s Students Union have also authored a decolonisation toolkit for BSU students.
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[bookmark: _Toc192150481]1. Decolonisation in Learning and Teaching at BSU: An Introduction 
 What is Decolonisation? 
Decolonisation refers to the process of undoing the effects of colonisation, which often involves addressing the legacies of imperialism, Eurocentrism, and cultural dominance. It has gained prominence in various educational institutions, including universities, as a response to the recognition that many educational systems have been shaped by colonial ideologies and practices. 
Broadly speaking, decolonisation has been a process that many people, both within and outside of the Higher Education community, have been working towards for decades and it has further increased in momentum over the last few years, as world events have increased public awareness of systemic biases remaining from colonialism. There are several strands of thinking and acting that have developed over time to understand, address and counter colonialisation. These emerge from different disciplines and social movements. They may use different terms - for example postcolonial, decolonial, anti-colonial - and focus on different elements of the impact of colonisation. Noting and understanding their trajectory and related terms is a valuable part of understanding the work that has already been done and its contexts. 
There have been critical debates and at times disagreements between individuals engaged with these various strands, but it is probably most valuable to recognise and emphasise that they are all germane and vital to the project of decolonisation, an active term which shows how important it is not only to decolonise former and present colonies, but to actively decolonise ourselves and our own thinking. 
An accessible introduction to the intellectual and activist background of decolonisation and related key terms can be found in these blogs: 
· Postcolonial, Decolonial, Anti-Colonial: Does it Matter? – New Voices in Postcolonial Studies 
· Decolonial? Postcolonial? What does it mean to ‘decolonise ourselves’? – Decolonising Modern Languages and Cultures 

One common argument against decolonisation is that it does not apply significantly to certain disciplines; STEM subjects for example. 
· An accessible rebuttal to this is in Times Higher Education’s Campus Podcast episode “How to deal with the legacy of empire in higher education” (2023). Brigitte Stenhouse, a lecturer in mathematics at The Open University, argues for the importance of decolonisation in maths and other STEM subjects. 
· Another example is medical education. For example, how medical text books typically prefer pictures and descriptions of white skin.
[bookmark: _Toc192150482]What is Bath Spa’s position on decolonisation?
The process of decolonisation can add richness to the curriculum, by facilitating learners in exploring critically a range of knowledges and perspectives. It can help students in pursuing BSU’s Graduate Attributes, including especially:
Critical thinker: With BSU, I will develop my ability to keep an open mind, ask curious questions and think creatively to gain a deeper and broader understanding of global perspectives and the world around me. 

Bath Spa University is committed to providing an environment that respects and celebrates all members of our community and is free from discrimination, prejudice, harassment and bullying. An important step in achieving this is the University’s support to the process of decolonisation, which sits within its commitment to Inclusive Teaching and Bath Spa University’s Equality policy. Further information is available on the University’s Equality, Diversity and Inclusion webpage and in our Equality Objectives. 

[bookmark: _Toc192150483]What is Bath Spa University doing to support decolonisation? 
[bookmark: _Toc192150484]Bath Spa's Decolonisation Action Plan and Steering Group 
Bath Spa and the Student Union have developed a Decolonisation Action Plan. Delivery of the Action Plan is overseen by the Decolonisation Steering Group, led by PVC Student Experience and chaired by Head of Library and Learning Services. The Decolonisation Action Plan and associated work reflect Bath Spa’s commitment to enhancing equity and inclusion by re-evaluating our curriculum, policies, and practices to be more inclusive, diverse, and reflective of a broader range of perspectives, cultures, and knowledge systems. The work of this group reports into Education Committee and the Equality and Diversity Steering Group (EDSG). 
[bookmark: _Toc192150485]Student Initiatives 
Bath Spa University’s Students Union has an extensive page of resources to support students with decolonisation. This including a decolonisation student toolkit, several reading lists and information on decolonisation in a range of specific academic disciplines. 

[bookmark: _Toc192150486]2. Guidance for BSU staff 
[bookmark: _Toc192150487]How can I possibly do all of this?! 
Decolonisation can seem like a daunting task. As Rowena Arshad states: 
"If you are thinking about decolonising your curriculum and wondering where to start, do not worry. You are in the majority. Many people are supportive of the idea in principle but are not sure what to do.”[footnoteRef:2] [2:  Arshad, R. (2021) ‘Decolonising the Curriculum – How do I get Started?’, Times Higher Education.] 

This toolkit provides general guidance and points for reflection to help you get started on this journey. We suggest involving others and making this a team effort. It is also useful and important to engage in dialogue with your students; guidance on this is provided below. 
Decolonisation may be best understood as an ongoing process, approach or mindset. It has been argued that the historical relationship between colonialism and Western Higher Education is so deep that full decolonisation is unlikely. As Learning Developers Georgia Koromila and Edward Powell explain: 
“The end goal of DtC (Decolonising the Curriculum), therefore, might be better understood as a ‘decolonising’ rather than a ‘decolonised’ curriculum – that is, a curriculum in an ongoing process of decolonisation that will likely never be complete.”[footnoteRef:3]  [3:  Koromila, G. and E. Powell (2023) ‘Decolonisation in Learning Development’, In: Syska, A. and Buckley, C. (eds.) How to be a learning developer in higher education. Routledge, London, pp. 135-143.] 

[bookmark: _Toc192150488]How can I start to decolonise my curriculum (inc. my programmes, modules, sessions and my teaching)? 
There is no ‘one-size-fits all’ approach to decolonising the curriculum. As Arshad explains, “how we take forward decolonising the curriculum has to be contextual to our discipline and subject areas.” However, some guiding points and questions will assist (based on and adapted from Arshad’s guidance):[footnoteRef:4]  [4:  Arshad, R. (2021) ‘Decolonising the Curriculum – How do I get Started?’, Times Higher Education.] 

· Explore why decolonising the curriculum is important as part of a commitment to justice. What has been the impact of colonialism in your context and discipline? What are the opportunities to improve the curriculum by exploring and mitigating this impact?

· Examine your own subject discipline. Are there any alternative canons of knowledge which are not traditionally focused on? Have they been marginalised or dismissed as a result of colonialism? Should they be included and discussed with students to enrich the curriculum? Is there already work on decolonisation established and/or emerging in your discipline? 

· Ensure a range of voices and perspectives are represented. How might you reconceptualise your curriculum to reflect wider global and historical perspectives. Reflect (individually or with your colleagues and students) on to what extent do you think your curriculum represents and reflects the views of: 
People of colour 
People from the Global Majority or Global South 
Women 
LGBTQIA+ community 
People with a disability 
People of certain religions 
Other groups (note that this list isn’t exhaustive; include reflection on others as appropriate) 
· Consider the diversity of your student groups. What could you do to help ensure that the diversity of your students is represented? How can you move beyond Western to global frameworks? How can you consult with your students on this? 

· Look at best practice in your discipline both within BSU and in other HE institutions. How are other institutions approaching the decolonisation process? What could you draw inspiration from or adapt? Some links to other Universities’ toolkits and initiatives are provided at the end of this document to help get you started. 
[bookmark: _Toc192150489]How you teach and support critical thinking 
Critical thinking is core to teaching and learning in Higher Education. Your teaching will likely already have scaffolding to support students developing their critical thinking skills. You could interrogate your materials on critical thinking with thinking about how decolonisation; this could support and form part of the development of critical thinking skills in your discipline. 
· Consider your pedagogy – how you teach and how you support students to critique the established canon. 
· Could you explore the conventional knowledge base in your discipline and how that might reflect the colonialism or biases? This might encourage you to explore different knowledges and perspectives. 
· Support students to engage with diverse knowledges and their critical perspectives. 
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Decolonisation activities are often most effective when done in conversation across a whole community. Think about how to engage with your students to work together to identify and address colonialism in your discipline and the curriculum. 
For instance, the BSU Students’ Union decolonisation student toolkit suggests students question their course and its materials with the following questions: 
· Is your curriculum diverse and international? 
· Do you feel represented by your curriculum? 
· Does your curriculum recognise the impact of colonialism? 
· If your curriculum only covers Western perspectives was this made clear to you in the prospectus and/or module handbook? 
· Do you feel the course material deals with the sustainability aspects of your subject? 
· Do you understand the sustainability aspects of your subject area? 
This could be a useful conversation to have with your students, inside of programmes and/or modules, to help identify areas of strength and future development regarding decolonisation. 
 
[bookmark: _Toc192150491]Diversify your learning materials and reading lists 
The University’s Equality policy states that: 
Curricula: It will be the responsibility of the Heads of School, Course and Subject Leaders and all other members of staff who set and teach curricula and syllabi to avoid bias in these areas. Learning materials should be non-discriminatory. If discriminatory material is used to make a point, the discriminatory nature of the materials should be pointed out by the staff member using the material. 
Decolonising learning resources goes beyond this equality policy stipulation in requiring that staff recognise that “the production, nature and validity of knowledge is not a neutral project”.[footnoteRef:5] It is as much about the diversity of what you include in your learning resources, as it is about avoiding discriminatory content.  [5:  Arshad, R. (2021) ‘Decolonising the Curriculum – How do I get Started?’, Times Higher Education.] 

You could consider more broadly what kinds of learning materials you are providing and whether these offer insights into a wider range of perspectives and knowledge traditions than those that have constituted the canon. To ensure this, you might consider the following (adapted from Reza, McEwan and Calvo-Hobbs)[footnoteRef:6]:  [6:  Reza, M.M, A. McEwan and E. Calvo-Hobbs (2022) ‘Decolonising Learning Materials: Why and How’, Times Higher Education.] 

· Look beyond the popular textbook: Whilst textbooks are useful and accessible, they are often published by larger publishers in the Global North and usually summarise topics for brevity rather than appreciating breadth of perspectives or engaging in deep criticality. As such, they are likely to miss opportunities to focus on a diverse range of authors. As Reza, McEwan and Calvo-Hobbs summarise, this can reinforce “the harmful notion that knowledge created by the Global North is more ‘reliable and powerful’”.
· Consider Open Access resources: These can be more inclusive. For instance, Open Access resources are more likely to include research and voices from the Global South.[footnoteRef:7]  [7:  Chirisa, I. (2022) ‘A Guide to Using Open Educational Resources: An Experiential Case Study’, Times Higher Education. ] 

· Consider grey literature: This facilitates access to a greater breadth of views. These are documents outside of traditional and academic publishing which can include reports, policy documents, working papers, newsletters, etc.
· Diversify learning methods and resource formats: Alternative formats such as podcasts, videos, etc. can allow access to marginalised voices.
· Develop solid partnerships with Librarians and Archivists: You might want to do this by contacting your subject librarian to start a conversation about collaborating to locate and provide appropriate learning resources, as part of your work to decolonise your curriculum.
· Identify and share decolonisation resources relevant to your discipline: Is there already work on decolonisation established and/or emerging in your discipline?
 
[bookmark: _Toc192150492]Consider the Sense of Belonging 
“Belonging is crucial to both the retention and success of students in universities. A poor sense of belonging, shaped and exacerbated by low levels of diversity and representation, is likely a contributing factor to disparities in progression and awarding. Ethnic minority students have been reported to have a poorer sense of belonging, with their learning relationships hindered by the very low number of role models in academia.”[footnoteRef:8] [8:  Reza, M.M, A. McEwan and E. Calvo-Hobbs (2022) ‘Decolonising Learning Materials: Why and How’, Times Higher Education.] 

Decolonisation plays a key role in promoting a sense of belonging within the University, ensuring a greater sense of inclusion and fair and positive representation. Conversely, a colonial discourse can negatively impact on learners’ sense of belonging. As Mai Abu Moghli and Laila Kadiwal assert,[footnoteRef:9]  [9:  Moghli, A. (2021) ‘Decolonising the curriculum beyond the surge: Conceptualisation, positionality and conduct’, London Review of Education 19(1).] 

“The legacies of exclusions and distorted representations...marginalise diverse students’ interests, histories and perspectives, as well as their sense of belonging, learning, engagement, attainment and participation in higher education.” 
[bookmark: _Ref191997959]Jackson, Capper and Blake identify four foundations of belonging at university which might help you reflect on how your students are supported:[footnoteRef:10] [10:  Jackson, A., G. Capper and S. Blake (2022) ‘The four foundations of belonging at university’, Wonkhe. ] 

1) Connection: Do your students have opportunities to get to know each other and forge connections? Are they encouraged to support each other and learn from each other?
2) Inclusion: Jackson, Capper and Blake note that “students associated diverse, inclusive content with course credibility”.[footnoteRef:11] How far are your students encouraged to explore and celebrate the diversity of their student cohort, the staff working on the programme, and their field of study? To what degree is bias challenged? [11:  See n.9.] 

3) Support: A diverse student body has diverse needs. How do interventions needed to support students effectively vary from person to person?
4) Autonomy: Are students supported to make meaningful decisions about their learning? Are they engaged in co-creation of the curriculum? Are students supported to respond positively to the feedback they gain on their learning and assignments so that they can use this to improve their learning and performance in future? 
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The tables below are designed to enable you to reflect on your teaching, supporting learning and curriculum (e.g. a module or a programme) in a structured way. They are intended to help articulate areas of good practice, as well as identify additional ways decolonisation could be explored. This is most effective when done in conjunction with other staff working on your curriculum, as well as your students. This resource is developed from Hutfield’s metrics of assessment to assess the decolonisation of modules at the School of Sociology, Politics and International Studies (SPAIS) at the University of Bristol.[footnoteRef:12] [12:  Hutfield, L. (2020) ‘Decolonising the SPAIS Curriculum: Evaluating Mandatory Units’, Preliminary Report v.1.1.] 


[bookmark: _Toc192150494]Part 1: The presence and sequencing of more diverse content that addresses racial, colonial and gendered sociology and politics 
	 
	How do you address this in your curriculum? 
	Are there any additional ways this could be explored? 
	Further notes/reflection 

	Eurocentrism 
 
	 
	 
	 

	Colonialism/Imperialism 
 
	 
	 
	 

	Race and racial privilege 
 
	 
	 
	 

	Gender and sexuality hierarchies/privileges 
 
	 
	 
	 

	Other elements of decolonisation 
 
	 
	 
	 

	Is this embedded across your curriculum, rather than focused on in just a few places? 
 
	 
	 
	 



[bookmark: _Toc192150495]Part 2: Diversity of reading list authors 
	 
	How diverse is your reading list? 
	Are there any changes that could be made? 
 
	Further notes/reflection 

	Gender 
 
	 
	 
	 

	Ethnicity 
 
	 
	 
	 

	Location of author (e.g. Global Majority/South) 
 
	 
	 
	 

	Other elements of decolonisation 
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A list of resources and further reading can be found in our Teaching Expertise Guide, under Decolonisation. You may also find the following additional resources useful for reference (n.b. this list is not exhaustive and is provided as a jumping off point for further reading): 

Books
Bhambra, G.K., Gebrial, D. and Nişancıoğlu, K. eds. (2018) Decolonising the University, London: Pluto Press
Fakunle, O., Kustatscher, M., Moncrieffe, M.L. and Rost, A.O., eds. (2024) The BERA Guide to Decolonising the Curriculum: Equity and Inclusion in Educational Research and Practice, Leeds: Emerald Publishing Ltd
Mignolo, W. D., & Walsh, C. E. (2018) On Decoloniality: Concepts, Analytics, Praxis. Durham, N.C., Duke University Press
Spivak, C. G., “Can the Subaltern Speak?” [1985]. In Nelson, C. and Grossberg. L, eds., (1988), Marxism and the Interpretation of Culture, London: Palgrave Macmillan

Resources offered by other Universities
University of Exeter - Decolonising your reading list - Decolonising your reading list - LibGuides at University of Exeter 
University of Edinburgh - How to Decolonise the STEM Curriculum: A Practical Guide
University of Leeds Decolonising Resources - Decolonising - OD&PL Student Education Development
Manchester Metropolitan University Decolonising the Curriculum Toolkit - Decolonising the Curriculum Toolkit | Manchester Metropolitan University
University of Oxford Bodleian Library Guide on Decolonizing the Curriculum - Decolonizing the Curriculum - Anti-Racism in Academia - Oxford LibGuides at Oxford University

Podcasts
Ed Powell and Georgia Koromila: decolonising LD - The Learning Development Project | 	Podcast on Spotify
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